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In the perspective of systemic functional linguistics (SFL), interpersonal meaning 

is realized through the mood system, which reflects how language is used to 

exchange information, goods, and services. This study aims to examine the 

interpersonal realization of lexicogrammatical features in the reading texts of an 

English for Computer textbook used by university students in Indonesia. The 

study employed qualitative content analysis, with data drawn from 10 reading 

texts in an English for Computer textbook (ECT). The data consisted of 628 

clauses, which were analyzed based on the mood system, particularly the 

distribution of declarative, interrogative, and imperative clauses and their 

interpersonal functions. The findings reveal that the reading texts are 

predominantly characterized by declarative clauses, indicating that the texts 

primarily serve an information-giving function. Interrogative and imperative 

clauses occur less frequently, suggesting limited use of language for demanding 

information or directing readers to perform particular actions. The predominance 

of declarative mood reflects the pedagogical orientation of the textbook towards 

presenting factual and technical information to learners of English for Specific 

Purposes (ESP). These findings demonstrate how mood choices contribute to the 

construction of interpersonal meaning in English for Computer reading texts and 

highlight the importance of mood realization in shaping the communicative and 

pedagogical functions of ESP materials. 

Keywords: English for Specific Purposes (ESP); Interpersonal Meaning; Mood 

System; Systemic Functional Linguistics 

 

  

ABSTRAK 

Dalam perspektif linguistik fungsional sistemik (LFS), makna interpersonal 

diwujudkan melalui sistem modus, yang mencerminkan bagaimana bahasa 

digunakan untuk bertukar informasi, barang, dan jasa. Studi ini bertujuan untuk 

meneliti perwujudan interpersonal dari fitur leksikogramatikal dalam teks bacaan 

buku teks Bahasa Inggris untuk Komputer yang digunakan oleh mahasiswa di 

Indonesia. Studi ini menggunakan analisis isi kualitatif, dengan data yang diambil 

dari 10 teks bacaan dalam buku teks Bahasa Inggris untuk Komputer (BIK). Data 

terdiri dari 628 klausa, yang dianalisis berdasarkan sistem modus, khususnya 

distribusi klausa deklaratif, interogatif, dan imperatif serta fungsi 

interpersonalnya. Temuan menunjukkan bahwa teks bacaan didominasi oleh 

klausa deklaratif, yang menunjukkan bahwa teks tersebut terutama berfungsi 

sebagai pemberi informasi. Klausa interogatif dan imperatif muncul lebih jarang, 

menunjukkan penggunaan bahasa yang terbatas untuk meminta informasi atau 

mengarahkan pembaca untuk melakukan tindakan tertentu. Dominasi modus 

deklaratif mencerminkan orientasi pedagogis buku teks tersebut terhadap 

penyajian informasi faktual dan teknis kepada pembelajar Bahasa Inggris untuk 

Tujuan Khusus (BITK). Temuan ini menunjukkan bagaimana pilihan suasana hati 

berkontribusi pada pembentukan makna interpersonal dalam teks bacaan Bahasa 

Inggris untuk Komputer dan menyoroti pentingnya realisasi suasana hati dalam 

membentuk fungsi komunikatif dan pedagogis materi BITK. 

Kata Kunci: Bahasa Inggris untuk Tujuan Khusus; Linguistik Fungsional 

Sistemik; Makna Interpersonal; Sistem Mood 
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1. INTRODUCTION 

Among the various instructional resources available in ESP courses, textbooks remain the most 

widely used and reliable source of learning (Khachaturyan & Ghalachyan, 2023; Komariah & Halimah, 2022; 

Putri & Jufrizal, 2022; Ubaidillah & Rizal, 2023). In Indonesia, English for Computer textbooks are commonly 

adopted to provide students with exposure to discipline-related vocabulary, discourse structures, and reading 

passages relevant to computer science. Reading materials occupy a central role in these textbooks since they 

serve not only to enhance students’ reading comprehension but also to introduce technical concepts, 

terminologies, and patterns of discourse used in the field. 

Reading texts in ESP textbooks are designed to perform several functions (Buzarna-Tihenea 

Galbeaza, 2022). First, they provide content knowledge relevant to the students’ field of study (Brilianti & 

Rokhim, 2024; Fitria, 2020; Lenard & Lenard, 2019; Stan, 2022). Second, they present authentic language 

input that exposes students to how knowledge is linguistically constructed in academic and professional 

settings. Third, they serve as models for students to engage in disciplinary communication, both in written and 

spoken forms. Thus, the quality and linguistic configuration of reading materials significantly determine the 

effectiveness of ESP instruction. 

Prior research in ESP has highlighted that reading materials often reflect specific linguistic patterns 

characteristic of a discipline (Muttaqin & Chuang, 2023; Stoller & Robinson, 2018). For instance, scientific 

texts are typically dense in technical vocabulary and use passive constructions to foreground processes rather 

than agents (Salam et al., 2018; Solnyshkina et al., 2023). In contrast, business English materials may prioritize 

interpersonal negotiation and employ modal verbs to express obligation or possibility (Litvinov et al., 2017; 

Su et al., 2021). Understanding such linguistic realizations is crucial in ESP pedagogy, as it helps teachers or 

lecturers, and students become aware of the discipline-specific conventions and equips learners with strategies 

to comprehend and produce texts effectively. 

Systemic Functional Linguistics (SFL), developed by Halliday and further expanded by subsequent 

scholars, provides a powerful theoretical and analytical framework for examining how language is used to 

construct meaning in context. A central principle of SFL is that language simultaneously realizes three 

metafunctions: the ideational, interpersonal, and textual. These metafunctions are instantiated through 

lexicogrammatical features, which operate as resources for meaning-making. In ESP reading materials, 

linguistic realization must balance two functions: conveying specialized knowledge and scaffolding students’ 

language learning (Belcher, 2009; Jendrych, 2013; Lenard & Lenard, 2019; Shalash, 2024; Umida, 2025). For 

example, technical processes in computer science may be realized through material processes and nominalized 

structures, while explanations and definitions may employ relational processes and declarative clauses. 

Thematic structures also play a role in guiding readers through the flow of information, helping them identify 

what is foregrounded in a text. 

Lexicogrammatical features (LF) refer to the linguistic elements that combine vocabulary (lexis) and 

grammar to construct coherent texts (Hasibuan & Simatupang, 2018). Genre research focuses on contexts, LF, 

and rhetorical patterns to understand generic integrity and variation as systems of social processes. It means 

that different genres may represent different LF. For example, business English materials reveal lexical 

features such as specialized nouns, verbs, adjectives, compound nouns, and word families, alongside 

grammatical features including adjective markers and tense structures like simple present, future, and present 

perfect (Krismayani et al., 2020).  

The mood system, related to the interpersonal metafunction, organizes interaction between writer 

and reader. It is divided into declarative, imperative, and interrogative moods (Halliday & Matthiessen, 2014; 

Saragih, 2006). For instance, it can be seen in table 1. 
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Table 1. The Example of the Analyzed Clause 

The Analysis The clause 

The program Executes the command 

Mood Subject Finite Predicator Complement 

Mood Residue 

Despite its importance, linguistic realization in Indonesian ESP textbooks has not been widely 

studied. Previous studies have been done by scholars around the globe related to lexicogrammar analysis, 

written discourse, and reading materials including in EFL context (Azizah et al., 2021; Darong, 2024; Erfiani 

et al., 2019; Oktarina et al., 2022; To, 2018), research articles (Su et al., 2021; Walsh Marr et al., 2021), reading 

comprehension for vocational student (Saputri et al., 2023; Simanjuntak et al., 2025; Yapp et al., 2023), virtual 

reading room for vocational student (Widiaty et al., 2019), cohesive devices (Ly Ngoc, 2025), genre in 

textbook (Turgut Dost, 2025; Wang & Ye, 2025), ideational meaning in science textbook (Hermawan & 

Rahyono, 2019), lexicogrammar in pedagogical text (Siregar & Purbani, 2024), and linguistic complexity in 

reading text (Berendes et al., 2018). This study has clear differences from those previous studies. This gap 

underscores the need for research grounded in a comprehensive linguistic framework such as Systemic 

Functional Linguistics (SFL). 

In relation to the previous explanation, this study aims to examine the interpersonal realization of 

lexicogrammatical features in the reading texts of an English for Computer textbook used by university students in 

Indonesia. The findings are expected to contribute to a deeper understanding of the linguistic configuration of 

ESP materials and to provide insights for textbook developers, teachers, and researchers interested in the 

application of SFL in ESP contexts.  

 

2. METHOD 

This study employed a qualitative content analysis design grounded in the framework of systemic 

functional linguistics (SFL). It was selected as the guiding theoretical framework because it provides 

comprehensive analytical tools for investigating how language functions in context. Specifically, the analysis 

focused on interpersonal function of language.  

The data for this study consisted of ten reading texts selected from an English for Computer Textbook 

(ECT) widely used in Indonesian higher education institutions. The selection of texts was based on three 

criteria: (1) their centrality to the textbook’s content, (2) their role as primary input for student reading 

activities, and (3) their representativeness of different topics within the domain of computer science. These 

criteria ensured that the data reflected both the linguistic and pedagogical functions of the textbook. 

The unit of analysis in this study was the clause, following the SFL tradition where the clause is 

regarded as the most significant grammatical unit for realizing meaning. From the ten reading texts, a total of 

628 clauses were extracted. Each clause was carefully segmented based on grammatical boundaries, drawing 

on Hallidayan principles for clause identification (Halliday & Matthiessen, 2014). The data were transcribed 

into digital form to facilitate coding and analysis. 

The data collection procedure followed a systematic process. First, the entire textbook was reviewed 

to identify the chapters containing reading passages. Second, ten reading texts were purposively selected 

according to the aforementioned criteria. Third, the texts were segmented into clauses and compiled into a 

corpus. This process was carried out manually to ensure accuracy in identifying embedded and complex 

clauses.  

 

3. RESULT AND DISCUSSION 

The analysis was carried out to examine how interpersonal meanings are enacted in the reading texts. 

The mood system organizes the relationship between writer and reader by signaling whether a clause functions 

to inform, command, or question.  The representation of Moods in the data are presented as the followings.  

The declarative mood refers to sentences that are used to make statements or convey information, 

expressing facts, opinions, or ideas directly. The example of declarative mood is as the followings taken from 

text 9. 
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Table 2. The example of Declarative Mood  

This role requires a high level of technical proficiency and clear awareness of current 

business practices. 

This role requires a high level of technical proficiency and clear awareness of 

current business practices 

Subject Finite Predicator Complement 

Mood Residue 

 As presented in table 2, declarative mood is the most common type found typically featuring the 

subject followed by the verb and ending with a period. In the declarative mood, the word order is usually 

subject + verb + complement. Declarative mood is also found as the dominant type used across genres such as 

in senior high school textbook (Astuti, 2018), public service advertising text (Yu, 2017).  

Declarative clauses are often predominant, reflecting an orientation towards informing rather than 

negotiating. However, the presence of imperatives or interrogatives can indicate attempts to engage readers 

more directly.  It is also relevant to Astuti (2018) that analyzed English textbooks for high school students. 

She found that recount texts predominantly use declarative mood (98-99%), with minimal interrogative mood 

(0.59-1.06%) and no imperative mood, while procedure texts show a contrasting pattern with 74-75% 

imperative mood and 25% declarative mood.  The distribution of declarative, interrogative, and imperative 

clauses highlights the extent to which the texts are oriented toward delivering information, engaging readers, 

or directing actions. This analysis therefore sheds light on the communicative stance of the textbook and its 

alignment with the pedagogical goal of fostering both comprehension and interaction. This analysis highlighted 

whether the texts primarily functioned as vehicles of information (through declaratives) or engaged readers in 

dialogue and negotiation (through interrogative). 

An interrogative clause is constructed by the interaction of the finite verb and subject, usually 

switching the standard subject-verb order. The example can be seen as the following taken from text 3.  

 

Table 3. The example of Interrogative Mood 

Why is user interface important? 

Why Is user interface Important? 

 Finite Predicator Subject Complement 

 Mo- Resi- -od -Due 

From the example in table 3, it can be seen that the clause is represented by the use of wh-question. 

The finite verb is represented by the use of “is” and the subject is represented by the phrase “user interface”. 

This type of mood is used to pose questions and seek information from the addressee. It serves the interpersonal 

function of demanding information and involves the speaker requesting the listener to provide a response. In 

the data, the wh question and yes-no question type can be found.  

The findings indicate a clear dominance of declarative clauses across the ten reading texts, suggesting 

that the English for Computer (ECT) textbook primarily constructs interpersonal meaning through 

information-giving rather than through direct interaction with readers. This pattern is consistent with the 

pedagogical function of ESP reading materials identified in the Introduction, particularly their role in 

presenting discipline-specific knowledge and exposing students to language used in academic and professional 

contexts. Since the textbook is designed for university students in computer-related fields, the strong 

preference for declarative mood can be interpreted as a deliberate linguistic choice for presenting definitions, 

explanations, technical descriptions, and factual information in a relatively explicit manner. Thus, the 

interpersonal meaning of the texts is not absent; rather, it is realized through a relatively distant and 

informational relationship between writer and reader. 

The finding also supports, but at the same time extends, previous research on textbook discourse. 

Astuti (2018), for example, reported a strong predominance of declarative mood in recount texts in English 

textbooks, while procedure texts showed a much stronger use of imperatives. The present findings suggest that 

genre and communicative purpose are important factors in determining mood selection. Unlike procedural 

texts, computer-related reading passages primarily explain concepts and describe technological phenomena; 

therefore, declarative clauses are arguably appropriate for their informational purpose. Nevertheless, the 
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findings indicate that the communicative needs of ESP learners should be considered beyond the transmission 

of technical information. Students need exposure not only to how computer-related knowledge is described 

but also to how professionals ask questions, give instructions, and establish interaction in disciplinary contexts. 

 

4. CONCLUSION AND SUGGESTION  

Based on the result, mood analysis shows a clear dominance of declarative clauses, privileging 

information-giving over negotiation. In relation to conclusion, it is suggested that ESP material developers 

should pay greater attention to lexicogrammatical choices when designing texts, as these choices directly 

influence meaning construction and information flow. In particular, balancing declarative with more 

interactive clause types, and diversifying thematic structures, may enhance learner engagement and promote 

critical language awareness. Future studies could expand this analysis by incorporating a larger corpus of ESP 

materials across different disciplines to identify broader patterns of lexicogrammatical variation. Comparative 

studies between authentic and pedagogically adapted texts may also provide insights into how linguistic 

choices mediate accessibility and disciplinary specificity. In addition, integrating multimodal analysis could 

further illuminate how meaning-making resources beyond language contribute to the pedagogical functions of 

ESP texts. 

This study has several limitations that should be considered when interpreting its findings. First, the 

study analyzed only ten reading texts from one English for Computer (ECT) textbook, resulting in a corpus of 

628 clauses. Although the texts were purposively selected to represent different topics and important reading 

materials in the textbook, the relatively limited corpus restricts the generalizability of the findings to other 

English for Specific Purposes (ESP) textbooks, institutions, or disciplinary contexts. Different textbooks may 

employ different linguistic and pedagogical strategies depending on their authors, target learners, genres, and 

educational purposes. 

Second, this study focuses specifically on the mood system as a realization of interpersonal meaning, 

particularly declarative, interrogative, and imperative clauses. While mood provides valuable insights into how 

relationships between writers and readers are constructed, interpersonal meaning in SFL involves other 

lexicogrammatical resources, such as modality and appraisal. Consequently, focusing primarily on mood does 

not provide a complete account of how interpersonal meanings are constructed throughout the texts. The 

findings should therefore be understood as representing one dimension of interpersonal realization rather than 

the entire interpersonal metafunction. 
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